\Y 15T, 4

< rammn -
pr=3d Whitsunday
>Christian College

(&

2025

SENIOR PHASE
SUBJECT
SELECTION GUIDE

| ,2‘ , .
¥ | y
o

3

A’j P
.29 A
» I4

oy

. 1
- ~
" A
o

b
;




Table of Contents

Introduction 4
Subject Selection 5
Frequently Asked QUESHIONS:..........coeviiiiiiii e 5
Prerequisites for students entering Year 11 in 2025..........cooovviiiiiiiieeinieeeiiinnnnnn. 6
Senior Education Profile 6
Y= [ (o] RS oA (=1 1 1<) £ ST 6
Queensland Certificate of Education (QCE) .......covvvieiiiiiiiiiiiiiie e 7
Queensland Certificate of Individual Achievement (QCIA) .........ccovviviiiiiiiiieeeennn. 7
Senior subjects 8
UNderpinning faCtOrS .........iiie e e e e 9
Vocational education and training (VET) ...c.ooooerrriiiiii e, 9
Australian Tertiary Admission Rank (ATAR) eligibility ............ccveeiiiiiieiiiiiiiiinn. 9
Applied and Applied Essential syllabuses 11
General syllabuses 13

Alternative Courses — Vocational Education and Training 14

Year 11 2025 Proposed Subject Offerings — On-Campus 15

Essential ENGlISN ......c.ooorii e 16
ENGISN ... e ———— 18
Essential MathematiCS..........coooeiiiiiiiiicc e e 20
General Math@mMALICS .........cooiiiiiiiiii e e 22
Mathematical MethOdS .........cooeeiiiiiiiee e 24
BIOIOgY ... 26
(O 0TS 0113 [ U 28
P Y SICS e 30
RelgIoN & ELNICS ...uveiiie e e e 32
BUSINESS ...t e e e e e e r 34
Legal STUAIES.......oooiiiiiiiee e 36
RV = | A O SPRPRRN 38
Building & Construction SKillS............coiiiiiiiiiiii e 40
FUrnishing SKIlIS ... e 42



Information & Communication TechNOology ........c.uuuuiiiiiiiiiiiiiiiii e 44

AVI130419 Certificate [ in AVIALION ...........uuiiiiieeieiiiiiie e eeeeens 46
00 4 AR/ S = Tor Y= U1 o] o 47
Physical EQUCALION ...........uuiiiiiie e e e e e e e 50
Studying through Distance Education 52

Year 11 2025 Subject Offerings — Distance Education 53



Introduction

Pathways to Success

Undertaking studies in the Senior Phase of Secondary School provides students with a
wonderful opportunityto maximise their effort in their final school years. The Senior Phase

program at Whitsunday Christian College offers a clear balance between academic challenge

and pastoral support to equip and support students towards positive pathways of success in
life, work and learning.

Delivery of Senior Program

In a time where options abound, itis important that students are offered personalised pathways

that include flexible delivery methods. To best cater for the individual needs of our students,
we deliver subjects in a manner that allows students to be supported.

Delivery includes:

Personalised pathway tracking and encouragement,

Potential work experience placements, traineeships and school-based
apprenticeships based on students’ individual pathways,

Access to subjects with lower teacher to student rations via combined Senior
Year level classes,

Assessment calendar at the beginning of every term detailing the dates all
assessment tasks are given out as well as when the draft and final copies are
due,

Draft reviews before final submission dates of assessment,

Term 1 Progress Statements, End of Semester reports, opportunities for
parent/teacher meetings, and additional communication available via phone or
email,

Access to wireless broadband throughout the campus and provision of laptop,
free of charge,

Leadership and service opportunities,
Pastoral care, including practical and emotional support,
Focus on individual character development,

Positive Christian perspective of purpose, hope and values for life.

The College outlines the subjects it plans to provide in the subsequent school year in good

faith. Ultimately the availability of subjects offered is dependent on student numbers, teacher

skills and financial viability.



Subject Selection

We believe that all students at Whitsunday Christian College must be able to prepare
themselves to the best of their ability for their future. This means that the decisions students
make regarding their subject choices for Senior schooling are very important. As a result, we
feel the best approach to take towards subject selection is through collaboration with the
students, their families, the Senior Pathways Coordinator and where appropriate, the subject

teacher.

Frequently Asked Questions:

How should | choose my subjects?

When choosing subjects for Senior, students should consider the following:
¢ Their intended post-schooling pathway,
e QCE eligibility,
e ATAR eligibility if desired,
e Prerequisites for university courses the student is interested in pursuing,
e Subjects they are good at,

e Subjects they enjoy.

How can | choose subjects when | don’t know what | want to do with
my life?

Choosing Senior subjects can be an intimidating and confusing process for students who are
still unsure as to what path their post-schooling journey will take. For these students, it is
essential to consider their strengths and interests to determine a subject pattern they will work
hard at and enjoy. In addition, students should investigate university options that may interest
them to ensure the subjects they choose allow them to keep their options open for university
applications. Students will be provided with the opportunity to discuss subject selection
combinations and potential post-schooling pathways during SET Plan Meetings scheduled

with the Senior Pathways Coordinator.



Are there any mandatory subjects that students will be required to
study?

All students will be required to study English and Mathematics, choosing which particular strand
of the subject they wish to study. Literacy and Numeracy are essential aspects of learning for
success in life. Study of Religion and Ethics is mandatory at Whitsunday Christian College for
students to extend and apply a biblical worldview, while exploring their personal, relational and

spiritual perspectives of human experience.

Prerequisites for students entering Year 11 in 2025

Satisfactory completion of Year 10 English is required to be able to choose English

(General) in Year 11,

e Satisfactory completion of Year 10 Mathematics is required to be able to choose
General Mathematics or Mathematical Methods,

e Itis highly recommended that a minimum of a C grade should be achieved in Year

10 English to be able to choose General subjects in Year 11,

e Students must study Mathematical Methods if they wish to study Physics. Studying
MathematicalMethods is recommended but not mandated if a student wishes to

study Chemistry,

e Students must study Mathematical Methods if they wish to study Specialist

Mathematics.

Senior Education Profile

Students in Queensland are issued with a Senior Education Profile (SEP) upon completion of
senior studies. This profile may include a:

e Senior Statement
¢ Queensland Certificate of Education (QCE)
e Queensland Certificate of Individual Achievement (QCIA).

Senior Statement

The Senior Statement is a transcript of a student’s learning account. It shows all QCE-
contributing studies and the results achieved that may contribute to the award of a QCE.



Queensland Certificate of Education (QCE)

Students may be eligible for a Queensland Certificate of Education (QCE) at the end of their
senior schooling. Students who do not meet the QCE requirements can continue to work towards
the certificate post-secondary schooling. The QCAA awards a QCE in the following July or
December once a student becomes eligible. Learning accounts are closed after nine years;
however, a student may apply to the QCAA to have the account reopened and all credit
continued.

Students are eligible for a QCE if they meet the below requirements of completing a set
amount of learning, in a set pattern, to a set standard, meeting literacy and numeracy
requirements.

20 credits from contributing
courses of study, including: 12 credits from completed
Core courses of study and 8 credits

> Civelaped suljeds or Set from any combination of:

courses
e vocational education and pattern * Core

training (VET) qualifications * Preparatory (maximum &)
* non-Queensland studies * Complementary (maximum 8).
* recognised studies.

Satisfactory completion, grade L Students must meet literacy and
of C or better, competency or (R -T4"R Y numeracy requirements through

qualification completion, pass or numeracy B of the available learning
equivalent. options.

Queensland Certificate of Individual Achievement

(QCIA)

The Queensland Certificate of Individual Achievement (QCIA) reports the learning achievements
of eligible students who complete an individual learning program. At the end of the senior phase
of learning, eligible students achieve a QCIA. These students have the option of continuing to
work towards a QCE post-secondary schooling.



Senior subjects

Whitsunday Christian College offers learning through various pathways.

e Through the QCAA pathway there are two types of subject grouping — General and
Applied. Results in General and Applied subjects contribute to the awarding of a QCE
and may contribute to an Australian Tertiary Admission Rank (ATAR) calculation.
However, no more than one result in an Applied subject can be used in the calculation
of a student’'s ATAR.

e There are alternative pathways besides the QCAA pathway. Certificate, Diploma and
Advance Diploma courses are available for students in many different fields of
learning. Many of these courses can be used to gain entrance to higher learning
institutions like TAFE and Universities. Such institutions will use the Australian
Qualifications Framework (AQF) to give an equivalent ATAR ranking.

General syllabuses

General subjects are suited to students who are interested in pathways beyond senior secondary
schooling that lead primarily to tertiary studies and to pathways for vocational education and
training and work.

Applied and Applied Essential syllabuses

Applied subjects are suited to students who are primarily interested in pathways beyond senior
secondary schooling that lead to vocational education and training or work.

Alternative courses

Certificates, Diploma and Advance Diploma courses are suited to all students. These courses
are recognised by Industry and Learning Institutions and cover a broad scope of learning,
typically for students wanting vocational qualification but not exclusively. Completion of any of
these courses will mean a student has reached a standard of learning on the AQF and entry to
university undergraduate courses are possible.



Underpinning factors

All senior syllabuses are underpinned by:

¢ literacy — the set of knowledge and skills about language and texts essential for
understanding and conveying content

e numeracy — the knowledge, skills, behaviours and dispositions that students need to use
mathematics in a wide range of situations, to recognise and understand the role of
mathematics in the world, and to develop the dispositions and capacities to use mathematical
knowledge and skills purposefully.

Applied and Applied Essential syllabuses
In addition to literacy and numeracy, Applied syllabuses are underpinned by:

e applied learning — the acquisition and application of knowledge, understanding and skills in
real-world or lifelike contexts

e community connections — the awareness and understanding of life beyond school through
authentic, real-world interactions by connecting classroom experience with the world outside
the classroom

¢ skills for work — the set of knowledge, understanding and non-technical skills that underpin
successful participation in work.

General syllabuses
In addition to literacy and numeracy, General syllabuses are underpinned by:

e 21st century skills — the attributes and skills students need to prepare them for higher
education, work and engagement in a complex and rapidly changing world. These include
critical thinking, creative thinking, communication, collaboration and teamwork, personal and
social skills, and information & communication technologies (ICT) skills.

Vocational education and training (VET)

Students can access VET programs through the school if it:
¢ is a registered training organisation (RTO)
¢ has a third-party arrangement with an external provider who is an RTO

o offers opportunities for students to undertake school-based apprenticeships or traineeships.

Australian Tertiary Admission Rank (ATAR)
eligibility
The calculation of an Australian Tertiary Admission Rank (ATAR) will be based on a student’s:

¢ Dbest five scaled General subject results or

e best results in a combination of four General subject results plus an Applied subject result or a
Certificate 11l or higher VET qualification.

The Queensland Tertiary Admissions Centre (QTAC) has responsibility for ATAR calculations.



English requirement
Eligibility for an ATAR will require satisfactory completion of a QCAA English subject.

Satisfactory completion will require students to attain a result that is equivalent to a C Level of
Achievement in one of five subjects — English, Essential English, Literature, English and
Literature Extension or English as an Additional Language.

While students must meet this standard to be eligible to receive an ATAR, it is not mandatory for
a student’s English result to be included in the calculation of their ATAR.

L&+1 4+1

5 Four General Four General

Five Ceneral subjects subjects, plus one subjec-:ts plus_one
Applied subject

(previously called Subject
Area Syllabus subjects,
e.g Essential
English)

(new/redeveloped vocational education
subjects with approved and training
QCAA syllabuses, gualification

e.g. English) at Cert IlI
or above
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Applied and Applied Essential syllabuses

Syllabuses are designed for teachers to make professional decisions to tailor curriculum and
assessment design and delivery to suit their school context and the goals, aspirations and
abilities of their students within the parameters of Queensland’s senior phase of learning.

In this way, the syllabus is not the curriculum. The syllabus is used by teachers to develop
curriculum for their school context. The term course of study describes the unique curriculum and
assessment that students engage with in each school context. A course of study is the product of
a series of decisions made by a school to select, organise and contextualise units, integrate
complementary and important learning, and create assessment tasks in accordance with syllabus
specifications.

It is encouraged that, where possible, a course of study is designed such that teaching, learning
and assessment activities are integrated and enlivened in an authentic applied setting.

Course structure

Applied and Applied (Essential) syllabuses are four-unit courses of study.

The syllabuses contain QCAA-developed units as options for schools to select from to develop
their course of study.

Units and assessment have been written so that they may be studied at any stage in the course.
All units have comparable complexity and challenge in learning and assessment. However,
greater scaffolding and support may be required for units studied earlier in the course.

Each unit has been developed with a notional time of 55 hours of teaching and learning, including
assessment.

Curriculum

Applied syllabuses set out only what is essential while being flexible so teachers can make
curriculum decisions to suit their students, school context, resources and expertise.

Schools have autonomy to decide:
e which four units they will deliver
¢ how and when the subject matter of the units will be delivered

¢ how, when and why learning experiences are developed, and the context in which the learning
will occur

e how opportunities are provided in the course of study for explicit and integrated teaching and
learning of complementary skills such as literacy, numeracy and 21st century skills

¢ how the subject-specific information found in this section of the syllabus is enlivened through
the course of study.

Giving careful consideration to each of these decisions can lead teachers to develop units that
are rich, engaging and relevant for their students.

11



Assessment

Applied syllabuses set out only what is essential while being flexible so teachers can make
assessment decisions to suit their students, school context, resources and expertise.

Applied syllabuses contain assessment specifications and conditions for the two assessment
instruments that must be implemented with each unit. These specifications and conditions ensure
comparability, equity and validity in assessment.

Schools have autonomy to decide:

¢ specific assessment task details within the parameters mandated in the syllabus
e assessment contexts to suit available resources

e how the assessment task will be integrated with teaching and learning activities
¢ how authentic the task will be.

Teachers make A-E judgments on student responses for each assessment instrument using the
relevant instrument-specific standards. In the final two units studied, the QCAA uses a student’s
results for these assessments to determine an exit result.

Essential English and Essential Mathematics — Common internal
assessment

For the two Applied Essential syllabuses, students complete a total of four summative internal
assessments in Units 3 and 4 that count toward their overall subject result. Schools develop three
of the summative internal assessments for each of these subjects and the other summative
assessment is a common internal assessment (CIA) developed by the QCAA.

The CIA for Essential English and Essential Mathematics is based on the learning described in
Unit 3 of the respective syllabus. The CIA is:

¢ developed by the QCAA

e common to all schools

e delivered to schools by the QCAA

e administered flexibly in Unit 3

e administered under supervised conditions

e marked by the school according to a common marking scheme developed by the QCAA.

The CIA is not privileged over the other summative internal assessment.

Summative internal assessment — instrument-specific standards

The Essential English and Essential Mathematics syllabuses provide instrument-specific
standards for the three summative internal assessments in Units 3 and 4.

The instrument-specific standards describe the characteristics evident in student responses and
align with the identified assessment objectives. Assessment objectives are drawn from the unit
objectives and are contextualised for the requirements of the assessment instrument.

12



General syllabuses

Course overview

General syllabuses are developmental four-unit courses of study.

Units 1 and 2 provide foundational learning, allowing students to experience all syllabus
objectives and begin engaging with the course subject matter. It is intended that Units 1 and 2 are
studied as a pair. Assessment in Units 1 and 2 provides students with feedback on their progress
in a course of study and contributes to the award of a QCE.

Students should complete Units 1 and 2 before starting Units 3 and 4.

Units 3 and 4 consolidate student learning. Assessment in Units 3 and 4 is summative and
student results contribute to the award of a QCE and to ATAR calculations.

Assessment

Units 1 and 2 assessments

Schools decide the sequence, scope and scale of assessments for Units 1 and 2. These
assessments should reflect the local context. Teachers determine the assessment program, tasks
and marking guides that are used to assess student performance for Units 1 and 2.

Units 1 and 2 assessment outcomes provide feedback to students on their progress in the course
of study. Schools should develop at least two but no more than four assessments for Units 1 and
2. At least one assessment must be completed for each unit.

Schools report satisfactory completion of Units 1 and 2 to the QCAA, and may choose to report
levels of achievement to students and parents/carers using grades, descriptive statements or
other indicators.

Units 3 and 4 assessments

Students complete a total of four summative assessments — three internal and one external —
that count towards the overall subject result in each General subject.

Schools develop three internal assessments for each senior subject to reflect the requirements
described in Units 3 and 4 of each General syllabus.

The three summative internal assessments need to be endorsed by the QCAA before they are
used in schools. Students’ results in these assessments are externally confirmed by QCAA
assessors. These confirmed results from internal assessment are combined with a single result
from an external assessment, which is developed and marked by the QCAA. The external
assessment result for a subject contributes to a determined percentage of a students' overall
subject result. For most subjects this is 25%; for Mathematics and Science subjects it is 50%.

Instrument-specific marking guides

Each syllabus provides instrument-specific marking guides (ISMGs) for summative internal
assessments.

The ISMGs describe the characteristics evident in student responses and align with the identified
assessment objectives. Assessment objectives are drawn from the unit objectives and are
contextualised for the requirements of the assessment instrument.

Schools cannot change or modify an ISMG for use with summative internal assessment.

13



As part of quality teaching and learning, schools should discuss ISMGs with students to help
them understand the requirements of an assessment task.

External assessment

External assessment is summative and adds valuable evidence of achievement to a student’s
profile. External assessment is:

e common to all schools
o administered under the same conditions at the same time and on the same day
o developed and marked by the QCAA according to a commonly applied marking scheme.

The external assessment contributes a determined percentage (see specific subject guides —
assessment) to the student’s overall subject result and is not privileged over summative internal
assessment.

Alternative Courses — Vocational
Education and Training (VET)

If a student chooses to study via a VET pathway, this will take the place of another subject on
one of the seven lines. Any required work placement, work experience or training sessions will
be scheduled for completion on Fridays (where possible) to minimise disruption to the student’s
academic timetable. These students will be allocated lesson time to complete written modules
or catch up any work missed due to placement/training on Fridays.

The following programs are currently offered by Whitsunday Christian College for Vocational
Education and Training qualifications through various RTOs. Description for courses can be

found at training.gov.au.

e SFI20119 Certificate Il in Aquaculture

e HLT23221 Certificate Il in Health Support Services

e UEE22120 Certificate Il in Sustainable Energy (Career Start)

e 11054NAT Certificate Il in Plumbing Services

e MEMZ20413 Certificate Il in Engineering Pathways

e AUR20720 Certificate Il in Automotive Vocational Preparation

e AUR20720 Certificate Il in Automotive Vocational Preparation (Marine)
e AHC21216 Certificate Il in Rural Operations

e AVI30419 Certificate Il in Aviation

Current Registered Training Organisation (RTO)
e Christian Community Ministries (RTO 31056)
e TAFE Queensland (RTO 0275)
e Skills Generation (RTO 41008)

If a student is interested in a different field of study, they are encouraged to discuss this with the
Pathways Coordinator so alternative arrangements can be investigated.

Please be aware that students can generally study one certificate course free of charge through
VETIS funding. Additional certificate courses will incur a cost to families.

14
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Year 11 2025 Proposed Subject Offerings —
On-Campus

General (G), Applied (A) and Certificate Subjects (C)

English
¢ Essential English (A)
e English (G)

Mathematics

¢ Essential Mathematics (A)
e General Mathematics (G)
o Mathematical Methods (G)

Science
¢ Biology (G)
¢ Chemistry (G)
¢ Physics (G)

Humanities

¢ Religion and Ethics (A)
¢ Business (G)
¢ Legal Studies (G)

The Arts
o Visual Art (G)

Technology

¢ Building and Construction Skills (A)

¢ Furnishing Skills (A)

¢ Information and Communication Technologies (A)
e AVI30419 Certificate Il in Aviation (C)

Health & Physical Education
¢ Sport and Recreation (A)
e Physical Education (G)

15



Essential English

Essential English develops and refines
students’ understanding of language,
literature and literacy to enable them to
interact confidently and effectively with
others in everyday, community and social
contexts. Students recognise language and
texts as relevant in their lives now and in the
future and learn to understand, accept or
challenge the values and attitudes in these
texts.

Students engage with language and texts to
foster skills to communicate confidently and
effectively in Standard Australian English in a
variety of contemporary contexts and

social situations, including everyday, social,
community, further education and work-
related contexts. They choose generic
structures, language, language features and
technologies to best convey meaning. They
develop skills to read for meaning and
purpose, and to use, critique and appreciate
a range of contemporary literary and non-
literary texts.

Students use language effectively to
produce texts for a variety of purposes and
audiences and engage creative and
imaginative thinking to explore their own
world and the worlds of others. They actively
and critically interact with a range of texts,
developing an awareness of how the
language they engage with positions them
and others.

Pathways

A course of study in Essential English
promotes open-mindedness, imagination,
critical awareness and intellectual flexibility
— skills that prepare students for local and
global citizenship, and for lifelong learning
across a wide range of contexts.

Objectives

By the conclusion of the course of study,
students will:

e use patterns and conventions of genres to
achieve particular purposes in cultural
contexts and social situations

e use appropriate roles and relationships with
audiences

e construct and explain representations of
identities, places, events and concepts

¢ make use of and explain the ways cultural
assumptions, attitudes, values and beliefs
underpin texts and influence meaning

e explain how language features and text
structures shape meaning and invite
particular responses

¢ select and use subject matter to support
perspectives

e sequence subject matter and use mode-
appropriate cohesive devices to construct
coherent texts

e make mode-appropriate language choices
according to register informed by purpose,
audience and context

e use language features to achieve particular
purposes across modes.

16
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Structure

Language that works
¢ Responding to texts
¢ Creating texts

Texts and human
experiences

e Responding to texts
¢ Creating texts

Language that
influences

¢ Creating and shaping
perspectives on
community, local and
global issues in texts

¢ Responding to texts
that seek to influence
audiences

Representations and

popular culture texts

¢ Responding to
popular culture texts

¢ Creating
representations of
Australian identifies,
places, events and
concepts

Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. Schools develop three
summative internal assessments and the common internal assessment (CIA) is developed by the

QCAA.

Summative assessments

Unit 3 Unit 4

e Spoken response

Summative internal assessment 1 (IA1):

Summative internal assessment 3 (IA3):
e Multimodal response

Summative internal assessment 2 (IA2):
o Common internal assessment (CIA)

Summative internal assessment (1A4):

¢ Written response




English

English focuses on the study of both literary
texts and non-literary texts, developing
students as independent, innovative and
creative learners and thinkers

who appreciate the aesthetic use of
language, analyse perspectives and
evidence, and challenge ideas and
interpretations through the analysis and
creation of varied texts.

Students are offered opportunities to
interpret and create texts for personal,
cultural, social and aesthetic purposes. They
learn how language varies according

to context, purpose and audience, content,
modes and mediums, and how to use it
appropriately and effectively for a variety of
purposes. Students have opportunities to
engage with diverse texts to help them
develop a sense of themselves, their world
and their place in it.

Students communicate effectively in
Standard Australian English for the purposes
of responding to and creating texts. They
make choices about generic structures,
language, textual features and technologies
for participating actively in literary analysis
and the creation of texts in a range of
modes, mediums and forms, for a variety of
purposes and audiences. They explore how
literary and non-literary texts shape
perceptions of the world, and consider ways
in which texts may reflect or challenge social
and cultural ways of thinking and influence
audiences.

Pathways

A course of study in English promotes open-
mindedness, imagination, critical awareness
and intellectual flexibility — skills that
prepare students for local and global
citizenship, and for lifelong learning across a
wide range of contexts.

18

Objectives

By the conclusion of the course of study,
students will:

e use patterns and
conventions of genres to achieve
particular purposes in cultural contexts
and social situations

e establish and maintain roles of the
writer/speaker/signer/designer and
relationships with audiences

e create and analyse perspectives and
representations of concepts, identities,
times and places

e make use of and analyse the
ways cultural assumptions,
attitudes, values and beliefs underpin
texts and invite audiences to take up
positions

e use aesthetic features and stylistic
devices to achieve purposes
and analyse their effects in texts

e select and synthesise subject matter to
support perspectives

e organise and sequence subject matter to
achieve particular purposes

e use cohesive devices to emphasise ideas
and connect parts of texts

e make language choices for particular
purposes and contexts

e use grammar and language structures for
particular purposes

e use mode-appropriate features to achieve
particular purposes.

General



Structure

Unit 1

Perspectives and
texts

e Texts in contexts

e Language and textual
analysis

¢ Responding to and
creating texts

Unit 2

Texts and culture

e Texts in contexts

e Language and textual
analysis

¢ Responding to and
creating texts

Unit 3

Textual connections

e Conversations about
issues in texts

e Conversations about
concepts in texts.

Unit 4

Close study of

literary texts

e Creative responses
to literary texts

¢ Critical responses to
literary texts

Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive
an overall subject result (A-E).

Summative assessments

Unit 3 Unit 4

Summative internal assessment 1 (IA1): 25% | Summative internal assessment 1 (IA1): 25%
e Spoken persuasive response e Spoken persuasive response

Summative internal assessment 2 (IA2): 25% | Summative internal assessment 2 (IA2): 25%
o Written response for a public audience o Written response for a public audience




Essential Mathematics

Mathematics is a unique and powerful
intellectual discipline that is used to
investigate patterns, order, generality and
uncertainty. It is a way of thinking in which
problems are explored and solved through
observation, reflection and logical reasoning.
It uses a concise system of communication,
with written, symbolic, spoken and visual
components. Mathematics is creative,
requires initiative and promotes curiosity in
an increasingly complex and data-driven
world. It is the foundation of all quantitative
disciplines.

To prepare students with the knowledge,
skills and confidence to participate
effectively in the community and the
economy requires the development of skills
that reflect the demands of the 21st century.
Students undertaking Mathematics will
develop their critical and creative thinking,
oral and written communication, information
& communication technologies (ICT)
capability, ability to collaborate, and sense of
personal and social responsibility —
ultimately becoming lifelong learners who
demonstrate initiative when facing a
challenge. The use of technology to make
connections between mathematical theory,
practice and application has a positive effect
on the development of conceptual
understanding and student disposition
towards mathematics.

Mathematics teaching and learning practices
range from practising essential mathematical
routines to develop procedural fluency,
through to investigating scenarios, modelling
the real world, solving problems and
explaining reasoning. When students
achieve procedural fluency, they carry out
procedures flexibly, accurately and
efficiently. When factual knowledge and
concepts come to mind readily, students are
able to make more complex use of
knowledge to successfully formulate,
represent and solve mathematical problems.
Problem-solving helps to develop an ability

20

to transfer mathematical skills and ideas
between different contexts. This assists
students to make connections between
related concepts and adapt what they
already know to new and unfamiliar
situations. With appropriate effort and
experience, through discussion,
collaboration and reflection of ideas,
students should develop confidence and
experience success in their use of
mathematics.

The major domains of mathematics in
Essential Mathematics are Number, Data,
Location and time, Measurement and
Finance. Teaching and learning builds on
the proficiency strands of the P-10
Australian Curriculum. Students develop
their conceptual understanding when they
undertake tasks that require them to connect
mathematical concepts, operations and
relations. They will learn to recognise
definitions, rules and facts from everyday
mathematics and data, and to calculate
using appropriate mathematical processes.

Students will benefit from studies in
Essential Mathematics because they will
develop skills that go beyond the traditional
ideas of numeracy. This is achieved through
a greater emphasis on estimation, problem-
solving and reasoning, which develops
students into thinking citizens who interpret
and use mathematics to make informed
predictions and decisions about personal
and financial priorities. Students will see
mathematics as applicable to their
employability and lifestyles, and develop
leadership skills through self-direction and
productive engagement in their learning.
They will show curiosity and imagination,
and appreciate the benefits of technology.
Students will gain an appreciation that there
is rarely one way of doing things and that
real-world mathematics requires adaptability
and flexibility.

Applied



Pathways Objectives

A course of study in Essential Mathematics
can establish a basis for further education
and employment in the fields of trade,
industry, business and community services.

By the conclusion of the course of study,
students will:

¢ recall mathematical knowledge

Students learn within a practical context
related to general employment and
successful participation in society, drawing
on the mathematics used by various
professional and industry groups.

Structure

Unit 1

Number, data and

graphs

¢ Fundamental topic:
Calculations

e Number
¢ Representing data
e Managing money

Unit 2

Data and travel

¢ Fundamental topic:
Calculations

e Data collection
e Graphs
e Time and motion

¢ use mathematical knowledge

¢ communicate mathematical knowledge

| Unit 3

Measurement, scales
and chance

e Fundamental topic:
Calculations

e Measurement

e Scales, plans and
models

¢ Probability and
relative frequencies

evaluate the reasonableness of solutions
justify procedures and decisions

solve mathematical problems.

Unit 4

Graphs, data and
loans

¢ Fundamental topic:
Calculations

o Bivariate graphs

e Summarising and
comparing data

e Loans and compound
interest

Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. Schools develop three
summative internal assessments and the common internal assessment (CIA) is developed by the

QCAA.

Summative assessments

Unit 3 Unit 4

Summative internal assessment 3 (IA3):
e Problem-solving and modelling task

Summative internal assessment 1 (IA1):
e Problem-solving and modelling task

Summative internal assessment 2 (1A2):
o Common internal assessment (CIA)

Summative internal assessment (1A4):
o Examination — short response




General Mathematics

Mathematics is a unique and powerful
intellectual discipline that is used to
investigate patterns, order, generality and
uncertainty. It is a way of thinking in which
problems are explored and solved through
observation, reflection and logical reasoning.
It uses a concise system of communication,
with written, symbolic, spoken and visual
components. Mathematics is creative,
requires initiative and promotes curiosity in
an increasingly complex and data-driven
world. It is the foundation of all quantitative
disciplines.

To prepare students with the knowledge,
skills and confidence to participate
effectively in the community and the
economy requires the development of skills
that reflect the demands of the 21st century.
Students undertaking Mathematics will
develop their critical and creative thinking,
oral and written communication, information
& communication technologies (ICT)
capability, ability to collaborate, and sense of
personal and social responsibility —
ultimately becoming lifelong learners who
demonstrate initiative when facing a
challenge. The use of technology to make
connections between mathematical theory,
practice and application has a positive effect
on the development of conceptual
understanding and student disposition
towards mathematics.

Mathematics teaching and learning practices
range from practising essential mathematical
routines to develop procedural fluency,
through to investigating scenarios, modelling
the real world, solving problems and
explaining reasoning. When students
achieve procedural fluency, they carry out
procedures flexibly, accurately and
efficiently. When factual knowledge and
concepts come to mind readily, students are
able to make more complex use of
knowledge to successfully formulate,
represent and solve mathematical problems.
Problem-solving helps to develop an ability
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to transfer mathematical skills and ideas
between different contexts. This assists
students to make connections between
related concepts and adapt what they
already know to new and unfamiliar
situations. With appropriate effort and
experience, through discussion,
collaboration and reflection of ideas,
students should develop confidence and
experience success in their use of
mathematics.

The major domains of mathematics in
General Mathematics are Number and
algebra, Measurement and geometry,
Statistics and Networks and matrices,
building on the content of the P-10
Australian Curriculum. Learning reinforces
prior knowledge and further develops key
mathematical ideas, including rates and
percentages, concepts from financial
mathematics, linear and non-linear
expressions, sequences, the use of matrices
and networks to model and solve authentic
problems, the use of trigonometry to find
solutions to practical problems, and the
exploration of real-world phenomena in
statistics.

General Mathematics is designed for
students who want to extend their
mathematical skills beyond Year 10 but
whose future studies or employment
pathways do not require calculus. It
incorporates a practical approach that
equips learners for their needs as future
citizens. Students will learn to ask
appropriate questions, map out pathways,
reason about complex solutions, set up
models and communicate in different forms.
They will experience the relevance of
mathematics to their daily lives, communities
and cultural backgrounds. They will develop
the ability to understand, analyse and take
action regarding social issues in their world.
When students gain skill and self-assurance,
when they understand the content and when
they evaluate their success by using and

General



transferring their knowledge, they develop a
mathematical mindset.

Pathways

A course of study in General Mathematics
can establish a basis for further education
and employment in the fields of business,
commerce, education, finance, IT, social
science and the arts.

Structure

Objectives

By the conclusion of the course of study,

students will:

¢ recall mathematical knowledge

¢ use mathematical knowledge

¢ communicate mathematical knowledge

e evaluate the reasonableness of solutions

o justify procedures and decisions

solve mathematical problems.

Money, measurement,

algebra and linear equations and

equations trigonometry,
e Consumer arithmetic = Matrices and
« Shape and ;rr:;a:izte data
measurement yl' ) (i
e Similarity and scale * App |qat|0ns ot inear
equations and their
o Algebra graphs
e Linear equations and | o Applications of
their graphs trigonometry
e Matrices
e Univariate data
analysis 1
e Univariate data
analysis 2
Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

Applications of linear

Bivariate data and
time series analysis,
sequences and Earth
geometry

¢ Bivariate data
analysis 1

¢ Bivariate data
analysis 2

¢ Time series analysis
e Growth and decay in
sequences

¢ Earth geometry and
time zones

Investing and

networking

e Loans, investments
and annuities 1

e Loans, investments
and annuities 2

¢ Graphs and networks

e Networks and
decision
mathematics 1

¢ Networks and
decision
mathematics 2

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive

an overall subject result (A-E).

Summative assessments

Unit 3 Unit 4

Summative internal assessment 1 (IA1): 20%
Problem-solving and modelling task

Summative internal assessment 2 (1A2): 15%

o Examination — short response

Summative internal assessment 3 (1A3): 15%
o Examination — short response

Summative external assessment (EA): 50%
e Examination — combination response



Mathematical Methods

Mathematics is a unique and powerful
intellectual discipline that is used to
investigate patterns, order, generality and
uncertainty. It is a way of thinking in which
problems are explored and solved through
observation, reflection and logical reasoning.
It uses a concise system of communication,
with written, symbolic, spoken and visual
components. Mathematics is creative,
requires initiative and promotes curiosity in
an increasingly complex and data-driven
world. It is the foundation of all quantitative
disciplines.

To prepare students with the knowledge,
skills and confidence to participate
effectively in the community and the
economy requires the development of skills
that reflect the demands of the 21st century.
Students undertaking Mathematics will
develop their critical and creative thinking,
oral and written communication, information
& communication technologies (ICT)
capability, ability to collaborate, and sense of
personal and social responsibility —
ultimately becoming lifelong learners who
demonstrate initiative when facing a
challenge. The use of technology to make
connections between mathematical theory,
practice and application has a positive effect
on the development of conceptual
understanding and student disposition
towards mathematics.

Mathematics teaching and learning practices
range from practising essential mathematical
routines to develop procedural fluency,
through to investigating scenarios, modelling
the real world, solving problems and
explaining reasoning. When students
achieve procedural fluency, they carry out
procedures flexibly, accurately and
efficiently. When factual knowledge and
concepts come to mind readily, students are
able to make more complex use of
knowledge to successfully formulate,
represent and solve mathematical problems.
Problem-solving helps to develop an ability
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to transfer mathematical skills and ideas
between different contexts. This assists
students to make connections between
related concepts and adapt what they
already know to new and unfamiliar
situations. With appropriate effort and
experience, through discussion,
collaboration and reflection of ideas,
students should develop confidence and
experience success in their use of
mathematics.

The major domains of mathematics in
Mathematical Methods are Algebra,
Functions, relations and their graphs,
Calculus and Statistics. Topics are
developed systematically, with increasing
levels of sophistication, complexity and
connection, and build on algebra, functions
and their graphs, and probability from the P—
10 Australian Curriculum. Calculus is
essential for developing an understanding of
the physical world. The domain Statistics is
used to describe and analyse phenomena
involving uncertainty and variation. Both are
the basis for developing effective models of
the world and solving complex and abstract
mathematical problems. The ability to
translate written, numerical, algebraic,
symbolic and graphical information from one
representation to another is a vital part of
learning in Mathematical Methods.

Students who undertake Mathematical
Methods will see the connections between
mathematics and other areas of the
curriculum and apply their mathematical
skills to real-world problems, becoming
critical thinkers, innovators and problem-
solvers. Through solving problems and
developing models, they will appreciate that
mathematics and statistics are dynamic tools
that are critically important in the

21st century.

General



Pathways

A course of study in Mathematical Methods
can establish a basis for further education
and employment in the fields of natural and
physical sciences (especially physics and
chemistry), mathematics and science
education, medical and health sciences
(including human biology, biomedical
science, nanoscience and forensics),
engineering (including chemical, civil,
electrical and mechanical engineering,
avionics, communications and mining),
computer science (including electronics and
software design), psychology and business.

Structure

Objectives

By the conclusion of the course of study,
students will:

¢ recall mathematical knowledge

¢ use mathematical knowledge

¢ communicate mathematical knowledge

o evaluate the reasonableness of solutions

e justify procedures and decisions

solve mathematical problems.

Calculus and further
functions

Surds, algebra,
functions and

probability « Exponential functions
¢ Surds and quadratic e Logarithms and
functions

logarithmic functions

e |ntroduction to
differential calculus

o Applications of

¢ Binomial expansion
and cubic functions

e Functions and

relations differential calculus
* Trigonometric e Further differentiation
functions
e Probability
Assessment

Further calculus and
introduction to
statistics

o Differentiation of
exponential and
logarithmic functions

¢ Differentiation of
trigonometric
functions and
differentiation rules

Further calculus,
trigonometry and
statistics

e Further integration
e Trigonometry

e Continuous random
variables and the
normal distribution

e Sampling and

h licati proportions
* Efu (rjtiﬁirr:r?t?;gggons ¢ Interval estimates for
) proportions
¢ Introduction to
integration
¢ Discrete random
variables

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive
an overall subject result (A—E).

Summative assessments

Unit 3 Unit 4

Summative internal assessment 1 (IA1): 20%
Problem-solving and modelling task

Summative internal assessment 2 (1A2): 15% 15%

o Examination — short response

Summative internal assessment 3 (1A3):
o Examination — short response

Summative external assessment (EA): 50%
e Examination — combination response
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Biology

Biology provides opportunities for students
to engage with living systems. In Unit 1,
students develop their understanding of cells
and multicellular organisms. In Unit 2, they
engage with the concept of maintaining the
internal environment. In Unit 3, students
study biodiversity and the
interconnectedness of life. This knowledge is
linked in Unit 4 with the concepts of heredity
and the continuity of life.

Students will learn valuable skills required
for the scientific investigation of questions. In
addition, they will become citizens who are
better informed about the world around them
and who have the critical skills to evaluate
and make evidence-based decisions about
current scientific issues.

Biology aims to develop students’:
¢ sense of wonder and curiosity about life

e respect for all living things and the
environment

¢ understanding of how biological systems
interact and are interrelated, the flow of
matter and energy through and between
these systems, and the processes by
which they persist and change

¢ understanding of major biological
concepts, theories and models related to
biological systems at all scales, from
subcellular processes to ecosystem
dynamics

e appreciation of how biological knowledge
has developed over time and continues to
develop; how scientists use biology in a
wide range of applications; and how
biological knowledge influences society in
local, regional and global contexts
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¢ ability to plan and carry out fieldwork,
laboratory and other research
investigations, including the collection
and analysis of qualitative and
quantitative data and the interpretation of
evidence

¢ ability to use sound, evidence-based
arguments creatively and analytically
when evaluating claims and applying
biological knowledge

¢ ability to communicate biological
understanding, findings, arguments and
conclusions using appropriate
representations, modes and genres.

Pathways

A course of study in Biology can establish a
basis for further education and employment
in the fields of medicine, forensics,
veterinary, food and marine sciences,
agriculture, biotechnology, environmental
rehabilitation, biosecurity, quarantine,
conservation and sustainability.

Objectives

By the conclusion of the course of study,
students will:

e describe ideas and findings
¢ apply understanding

e analyse data

e interpret evidence

e evaluate conclusions, claims and
processes

¢ investigate phenomena.



Structure

Unit 1

Cells and multicellular

organisms

¢ Cells as the basis of
life

¢ Exchange of nutrients
and wastes

o Cellular energy, gas
exchange and plant
physiology

Unit 2

Maintaining the

internal environment

¢ Homeostasis —
thermoregulation and
osmoregulation

¢ Infectious disease
and epidemiology

Unit 3

Biodiversity and the

interconnectedness of

life

¢ Describing biodiversity
and populations

¢ Functioning
ecosystems and
succession

Unit 4

Heredity and
continuity of life

¢ Genetics and heredity

¢ Continuity of life on
Earth

Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive
an overall subject result (A-E).

Summative assessments

Unit 3 Unit 4

Summative internal assessment 1 (IA1): 10% | Summative internal assessment 3 (IA3):
¢ Data test ¢ Research investigation

Summative internal assessment 2 (IA2): 20%

e Student experiment

20%

Summative external assessment (EA): 50%
e Examination — combination response




Chemistry

Chemistry is the study of materials and their
properties and structure. In Unit 1, students
study atomic theory, chemical bonding, and
the structure and properties of elements and
compounds. In Unit 2, students explore
intermolecular forces, gases, aqueous
solutions, acidity and rates of reaction. In
Unit 3, students study equilibrium processes
and redox reactions. In Unit 4, students
explore organic chemistry, synthesis and
design to examine the characteristic
chemical properties and chemical reactions
displayed by different classes of organic
compounds.

Chemistry aims to develop students’:

¢ interest in and appreciation of chemistry
and its usefulness in helping to explain
phenomena and solve problems
encountered in their ever-changing world

¢ understanding of the theories and models
used to describe, explain and make
predictions about chemical systems,
structures and properties

¢ understanding of the factors that affect
chemical systems and how chemical
systems can be controlled to produce
desired products

e appreciation of chemistry as an
experimental science that has developed
through independent and collaborative
research, and that has significant impacts
on society and implications for decision-
making
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e expertise in conducting a range of
scientific investigations, including the
collection and analysis of qualitative and
quantitative data, and the interpretation of
evidence

¢ ability to critically evaluate and debate
scientific arguments and claims in order
to solve problems and generate informed,
responsible and ethical conclusions

¢ ability to communicate chemical
understanding and findings to a range of
audiences, including through the use of
appropriate representations, language
and nomenclature.

Pathways

A course of study in Chemistry can establish
a basis for further education and
employment in the fields of forensic science,
environmental science, engineering,
medicine, pharmacy and sports science.

Objectives

By the conclusion of the course of study,
students will:

e describe ideas and findings
¢ apply understanding

e analyse data

e interpret evidence

e evaluate conclusions, claims and
processes

¢ investigate phenomena.



Structure

Unit 1

Chemical

fundamentals —

structure, properties

and reactions

o Properties and
structure of atoms

o Properties and
structure of materials

e Chemical reactions —
reactants, products
and energy change

Unit 2

Molecular interactions

and reactions

e Intermolecular forces
and gases

¢ Aqueous solutions
and acidity

e Rates of chemical
reactions

Unit 3

Equilibrium, acids and

redox reactions

e Chemical equilibrium
systems

e Oxidation and
reduction

| Unit 4

Structure, synthesis

and design

¢ Properties and
structure of organic
materials

e Chemical synthesis
and design

Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the

assessments are added together to provide a subject score out of 100. Students will also receive

an overall subject result (A-E).

Summative assessments

Unit 3 Unit 4

Summative internal assessment 1 (IA1): 10%
¢ Data test

Summative internal assessment 2 (1A2): 20%
e Student experiment

Summative internal assessment 3 (IA3):

¢ Research investigation

20%

Summative external assessment (EA): 50%
e Examination — combination response
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Physics

Physics provides opportunities for students
to engage with the classical and modern
understandings of the universe. In Unit 1,
students learn about the fundamental
concepts of thermodynamics, electricity and
nuclear processes. In Unit 2, students learn
about the concepts and theories that predict
and describe the linear motion of objects.
Further, they will explore how scientists
explain some phenomena using an
understanding of waves. In Unit 3, students
engage with the concept of gravitational and
electromagnetic fields, and the relevant
forces associated with them. Finally, in Unit
4, students study modern physics theories
and models that, despite being
counterintuitive, are fundamental to our
understanding of many common observable
phenomena.

Students will learn valuable skills required
for the scientific investigation of questions. In
addition, they will become citizens who are
better informed about the world around
them, and who have the critical skills to
evaluate and make evidence-based
decisions about current scientific issues.

Physics aims to develop students’:

e appreciation of the wonder of physics and
the significant contribution physics has
made to contemporary society

¢ understanding that diverse natural
phenomena may be explained, analysed
and predicted using concepts, models
and theories that provide a reliable basis
for action

¢ understanding of the ways in which
matter and energy interact in physical
systems across a range of scales

¢ understanding of the ways in which
models and theories are refined, and new
models and theories are developed in
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physics; and how physics knowledge is
used in a wide range of contexts and
informs personal, local and global issues

¢ investigative skills, including the design
and conduct of investigations to explore
phenomena and solve problems, the
collection and analysis of qualitative and
quantitative data, and the interpretation of
evidence

e ability to use accurate and precise
measurement, valid and reliable
evidence, and scepticism and intellectual
rigour to evaluate claims

¢ ability to communicate physics
understanding, findings, arguments and
conclusions using appropriate
representations, modes and genres.

Pathways

A course of study in Physics can establish a
basis for further education and employment
in the fields of science, engineering,
medicine and technology.

Objectives

By the conclusion of the course of study,
students will:

e describe ideas and findings
¢ apply understanding

e analyse data

e interpret evidence

e evaluate conclusions, claims and
processes

¢ investigate phenomena.



Structure

Unit 1 Unit 2 Unit 3 Unit 4

Thermal, nuclear and Linear motion and Gravity and Revolutions in

electrical physics waves electromagnetism modern physics

e Heating processes ¢ Linear motion and ¢ Gravity and motion ¢ Special relativity

e lonising radiation and force e Electromagnetism e Quantum theory
nuclear reactions e Waves e The Standard Model

¢ Electrical circuits

Assessment
Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive
an overall subject result (A-E).

Summative assessments

Unit 3 Unit 4

Summative internal assessment 1 (IA1): 10% | Summative internal assessment 3 (I1A3): 20%
e Data test e Research investigation

|
Summative internal assessment 2 (1A2): 20%
¢ Student experiment

Summative external assessment (EA): 50%
e Examination — combination response




Religion & Ethics

A sense of purpose and personal integrity
are essential for participative and
contributing members of society. Religion &
Ethics allows students to explore values and
life choices and the ways in which these are
related to beliefs and practices as they learn
about religion, spirituality and ethics. In
addition, it enables students to learn about
and reflect on the richness of religious,
spiritual and ethical worldviews.

In this syllabus, religion is understood as a
faith tradition based on a common
understanding of beliefs and practices. In a
religious sense, beliefs are tenets, creeds
or faiths; religious belief is belief in a power
or powers that influence human behaviours.
Ethics refers to a system of moral principles;
the rules of conduct or approaches to
making decisions for the good of the
individual and society. Both religion and
ethics prompt questions about values, the
determination of a moral course of action,
and what personal and community decisions
can be considered when confronted with
situations requiring significant decisions.

Religion & Ethics enhances students’
understanding of how personal beliefs,
values, spiritual and moral identity are
shaped and influenced by factors such as
family, culture, gender and social issues. It
allows for flexible courses of study that
recognise the varied needs and interests of
students through exploring topics such as
the meaning of life, purpose and destiny, life
choices, moral and ethical issues and social
justice.

Religion & Ethics focuses on the personal,
relational and spiritual perspectives of
human experience. It enables students to
investigate and critically reflect on the role
and function of religion and ethics in society
and to communicate principles and ideas
relevant to their lives and the world.

Learning experiences should be practical
and experiential in emphasis and access the
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benefits of networking within the community.
Schools may consider involvement with
religious communities, charities, welfare and
service groups and organisations. The
syllabus enables students to interact with the
ideas and perspectives of members of the
wider community who may express beliefs
and values different from their own.

Students develop effective decision-making
skills and learn how to plan, implement and
evaluate inquiry processes and outcomes,
resulting in improved 21st century, literacy
and numeracy skills. They examine religion
and ethics information and apply their
understanding and skills related to
community contexts. The knowledge and
skills developed in Religion & Ethics provide
students with the ability to participate
effectively in the changing world around
them as active and engaged citizens dealing
with religious, spiritual and ethical issues.

Pathways

A course of study in Religion & Ethics can
establish a basis for further education and
employment in any field. Students gain skills
and attitudes that contribute to lifelong
learning and the basis for engaging with
others in diverse settings.

Objectives

By the conclusion of the course of study,
students should:

e explain religions, spiritual and ethical
principles and practices

e examine religions, spiritual and ethical
information

e apply religious, spiritual and ethical
knowledge

e communicate responses

¢ evaluate projects.

Applied



Structure

Religion & Ethics is a four-unit course of study. This syllabus contains six QCAA-developed units
as options for schools to select from to develop their course of study.

Unit option A Australian identity

Unit option B Social justice

Unit option C Meaning, purpose and expression

Unit option D World religions and spiritualities

Unit option E Peace

Unit option F Sacred stories
Assessment

Students complete two assessment tasks for each unit. The assessment techniques used in
Religion & Ethics are:

Project Students provide a view on a | Product/Plan/Campaign
scenario. One of the following:

e Multimodal (at least two modes delivered at the
same time): up to 5 minutes, or 8 A4 pages, or
equivalent digital media

e Spoken: up to 4 minutes, or signed equivalent
o Written: up to 800 words

Evaluation
One of the following:

e Multimodal (at least two modes delivered at the
same time): up to 5 minutes, or 8 A4 pages, or
equivalent digital media

e Spoken: up to 4 minutes, or signed equivalent
o Written: up to 600 words

Investigation Students investigate a One of the following:
question, opportunity or o Multimodal (at least two modes delivered at the
issue to develop a response. same time): up to 7 minutes, or 10 A4 pages,

or equivalent digital media
e Spoken: up to 7 minutes, or signed equivalent
o Written: up to 1000 words

Extended Students respond to stimulus | One of the following:

response related to a scenario.  Multimodal (at least two modes delivered at the
same time): up to 7 minutes, or 10 A4 pages,
or equivalent digital media

e Spoken: up to 7 minutes, or signed equivalent
o Written: up to 1000 words




Business

Business is multifaceted. It is a
contemporary discipline with representation
in every aspect of society including
individuals, community and government.
Business, as a dynamic and evolving
discipline, is responsive to environmental
changes such as emerging technologies,
globalisation, sustainability, resources,
economy and society.

The study of business is relevant to all
individuals in a rapidly changing, technology-
focused and innovation-driven world.
Through studying Business, students are
challenged academically and exposed to
authentic practices. The knowledge and
skills developed in Business will allow
students to contribute meaningfully to
society, the workforce and the marketplace
and prepare them as potential employees,
employers, leaders, managers and
entrepreneurs of the future.

Students investigate the business life cycle
from the seed to post-maturity stage and
develop skills in examining business data
and information. Students learn business
concepts, theories and strategies relevant to
leadership, management and
entrepreneurship. A range of business
environments and situations is explored.
Through this exploration, students
investigate the influence of and implications
for strategic development in the functional
areas of finance, human resources,
marketing and operations.

Learning in Business integrates an inquiry
approach with authentic case studies.
Students become critical observers of
business practices by applying an inquiry
process in undertaking investigations of
business situations. They use a variety of
technological, communication and analytical
tools to comprehend, analyse and interpret
business data and information. Students
evaluate strategies using business criteria
that are flexible, adaptable and underpinned
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by communication, leadership, creativity and
sophistication of thought.

This multifaceted course creates a learning
environment that fosters ambition and
success, while being mindful of social and
ethical values and responsibilities.
Opportunity is provided to develop
interpersonal and leadership skills through a
range of individual and collaborative
activities in teaching and learning. Business
develops students’ confidence and capacity
to participate as members or leaders of the
global workforce through the integration of
21st century skKills.

Business allows students to engage with the
dynamic business world (in both national
and global contexts), the changing workforce
and emerging digital technologies. It
addresses contemporary implications, giving
students a competitive edge in the
workplace as socially responsible and
ethical members of the business community,
and as informed citizens, employees,
consumers and investors.

Pathways

A course of study in Business can establish
a basis for further education and
employment in the fields of business
management, business development,
entrepreneurship, business analytics,
economics, business law, accounting and
finance, international business, marketing,
human resources management and
business information systems.

General



Objectives e analyse and interpret business situations

By the conclusion of the course of study,  evaluate business strategies

students wilt e create responses that communicate

e describe business situations and meaning to suit audience, context and
environments purpose.

¢ explain business concepts and strategies

Structure

Business creation Business growth Business Business evolution
¢ Fundamentals of e Establishment of a diversification ¢ Repositioning a
business business e Competitive markets business
o Creation of business e Entering markets e Strategic e Transformation of a
ideas development business
Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive
an overall subject result (A-E).

Summative assessments

Unit 3 Unit 4

Summative internal assessment 1 (IA1): 25% | Summative internal assessment 3 (IA3): 25%
e Examination — combination response ¢ Feasibility report

Summative internal assessment 2 (1A2): 25% | Summative external assessment (EA): 25%
¢ Business report e Examination — combination response
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Legal Studies

Legal Studies focuses on the interaction
between society and the discipline of law.
Students study the legal system and how it
regulates activities and aims to protect the
rights of individuals, while balancing these
with obligations and responsibilities. An
understanding of legal processes and
concepts enables citizens to be better
informed and able to constructively question
and contribute to the improvement of laws
and legal processes. This is important as the
law is dynamic and evolving, based on
values, customs and norms that are
challenged by technology, society and global
influences.

Legal Studies explores the role and
development of law in response to current
issues. The subject starts with the
foundations of law and explores the criminal
justice process through to punishment and
sentencing. Students then study the civil
justice system, focusing on contract law and
negligence. With increasing complexity,
students critically examine issues of
governance that are the foundation of the
Australian and Queensland legal systems,
before they explore contemporary issues of
law reform and change. The study finishes
with considering Australian and international
human rights issues. Throughout the course,
students analyse issues and evaluate how
the rule of law, justice and equity can be
achieved in contemporary contexts.

The primary skills of inquiry, critical thinking,
problem-solving and reasoning empower
Legal Studies students to make informed
and ethical decisions and recommendations.
Learning is based on an inquiry approach
that develops reflection skills and
metacognitive awareness. Through inquiry,
students identify and describe legal issues,
explore information and data, analyse,
evaluate to propose recommendations, and
create responses that convey legal meaning.
They improve their research skills by using
information and communication technology
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(ICT) and databases to access research,
commentary, case law and legislation.
Students analyse legal information to
determine the nature and scope of the legal
issue and examine different or opposing
views, which are evaluated against legal
criteria. These are critical skills that allow
students to think strategically in the 21st
century.

Knowledge of the law enables students to
have confidence in approaching and
accessing the legal system and provides
them with an appreciation of the influences
that shape the system. Legal knowledge
empowers students to make constructive
judgments on, and knowledgeable
commentaries about, the law and its
processes. Students examine and justify
viewpoints involved in legal issues, while
also developing respect for diversity. Legal
Studies satisfies interest and curiosity as
students question, explore and discuss
tensions between changing social values,
justice and equitable outcomes.

Legal Studies enables students to
appreciate how the legal system is relevant
to them and their communities. The subject
enhances students’ abilities to contribute in
an informed and considered way to legal
challenges and change, both in Australia
and globally.

Pathways

A course of study in Legal Studies can
establish a basis for further education and
employment in the fields of law, law
enforcement, criminology, justice studies
and politics. The knowledge, skills and
attitudes students gain are transferable to all
discipline areas and post-schooling tertiary
pathways. The research and analytical skills
this course develops are universally valued
in business, health, science and engineering
industries.

General



Objectives

By the conclusion of the course of study,

students will:

e comprehend legal concepts, principles

and processes

Structure

Unit 1

Beyond reasonable
doubt

¢ Legal foundations

e Criminal investigation
process

e Criminal trial process

e Punishment and
sentencing

Unit 2

Balance of
probabilities

e Civil law foundations
e Contractual
obligations

¢ Negligence and the
duty of care

e select legal information from sources

e analyse legal issues

o evaluate legal situations

e create responses that communicate
meaning to suit the intended purpose.

’ Unit 3

Law, governance and

change

e Governance in
Australia

e Law reform within a
dynamic society

Unit 4

Human rights in legal
contexts

¢ Human rights

¢ Australia’s legal
response to
international law and
human rights

e Human rights in
Australian contexts

Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive
an overall subject result (A-E).

Summative assessments

Unit 3 Unit 4 |
Summative internal assessment 1 (IA1): 25% | Summative internal assessment 3 (IA3): 25%

e Examination — combination response e Investigation — analytical essay

Summative internal assessment 2 (1A2): 25% | Summative external assessment (EA): 25%

¢ Investigation — inquiry report ¢ Examination — combination response




Visual Art

Visual Art provides students with
opportunities to understand and appreciate
the role of visual art in past and present
traditions and cultures, as well as the
contributions of contemporary visual artists
and their aesthetic, historical and cultural
influences. Students interact with artists,
artworks, institutions and communities to
enrich their experiences and understandings
of their own and others’ art practices.

Students have opportunities to construct
knowledge and communicate personal
interpretations by working as both artist and
audience. They use their imagination and
creativity to innovatively solve problems and
experiment with visual language and
expression.

Through an inquiry learning model, students
develop critical and creative thinking skills.
They create individualised responses and
meaning by applying diverse materials,
techniques, technologies and art processes.

In responding to artworks, students employ
essential literacy skills to investigate artistic
expression and critically analyse artworks in
diverse contexts. They consider meaning,
purposes and theoretical approaches when
ascribing aesthetic value and challenging
ideas.

Pathways

A course of study in Visual Art can establish
a basis for further education and
employment in the fields of arts practice,
design, craft, and information technologies;
broader areas in creative industries and
cultural institutions; and diverse fields that
use skills inherent in the subject, including
advertising, arts administration and
management, communication, design,
education, galleries and museums, film and
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television, public relations, and science and
technology.

Objectives

By the conclusion of the course of study,
students will:

e implement ideas and representations
e apply literacy skills

e analyse and interpret visual
language, expression and meaning in
artworks and practices

e evaluate art practices, traditions, cultures
and theories

e justify viewpoints

e experiment in response to stimulus

e create meaning through the knowledge
and understanding of materials,

techniques, technologies and art
processes

e realise responses
to communicate meaning.

General



Structure

Art as lens

Through inquiry

learning, the following

are explored:

e Concept: lenses to
explore the material
world

e Contexts: personal
and contemporary

¢ Focus: People, place,
objects

e Media: 2D, 3D, and

Art as code
Through inquiry
learning, the following
are explored:

e Concept: artas a
coded visual
language

e Contexts: formal and
cultural

e Focus: Codes,
symbols, signs and
art conventions

Art as knowledge
Through inquiry
learning, the following
are explored:

e Concept: constructing
knowledge as artist
and audience

e Contexts:
contemporary,
personal, cultural
and/or formal

e Focus: student-

Art as alternate
Through inquiry
learning, the following
are explored:

e Concept: evolving
alternate
representations and
meaning

o Contexts:
contemporary and
personal, cultural
and/or formal

time-based  Media: 2D, 3D, and directed e Focus: continued
time-based  Media: student- exploration of Unit 3
directed student-directed focus
e Media: student-
directed
Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive
an overall subject result (A-E).

Summative assessments

Summative internal assessment 1 (IA1):
¢ Investigation — inquiry phase 1

15%

Summative internal assessment 2 (IA2):
¢ Project — inquiry phase 2

25%

Summative internal assessment 3 (IA3):
¢ Project — inquiry phase 3

35%

Summative external assessment (EA): 25%
e Examination
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Building & Construction Skills

Technologies are an integral part of society
as humans seek to create solutions to
improve their own and others’ quality of life.
Technologies affect people and societies by
transforming, restoring and sustaining the
world in which we live. In an increasingly
technological and complex world, it is
important to develop the knowledge,
understanding and skills associated with
traditional and contemporary tools and
materials used by Australian building and
construction industries to construct
structures. The building and construction
industry transforms raw materials into
structures wanted by society. This adds
value for both enterprises and consumers.
Australia has strong building and
construction industries that continue to
provide employment opportunities.

Building & Construction Skills includes the
study of the building and construction
industry’s practices and production
processes through students’ application in,
and through, trade learning contexts.
Industry practices are used by building and
construction enterprises to manage the
construction of structures from raw
materials. Production processes combine
the production skills and procedures
required to construct structures. Students
engage in applied learning to demonstrate
knowledge and skills in units that meet local
needs, available resources and teacher
expertise. Through both individual and
collaborative learning experiences, students
learn to meet customer expectations of high-
quality structures at a specific price and
time.

Applied learning supports students’
development of transferable 21st century,
literacy and numeracy skills relevant to
future employment opportunities in the
domestic, commercial and civil construction
industrial sectors. Students learn to interpret
drawings and technical information, and
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select and demonstrate safe practical
production processes using hand and power
tools, machinery and equipment. They
communicate using oral, written and
graphical modes and organise, calculate,
plan, evaluate and adapt production
processes and the structures they construct.
The majority of learning is done through
construction tasks that relate to business
and industry. Students work with each other
to solve problems and complete practical
work.

Pathways

A course of study in Building & Construction
Skills can establish a basis for further
education and employment in civil,
residential or commercial building and
construction fields. These include roles such
as bricklayer, plasterer, concreter, painter
and decorator, carpenter, joiner, roof tiler,
plumber, steel fixer, landscaper and
electrician.

Objectives

By the conclusion of the course of study,
students should:

e demonstrate practices, skills and
procedures

e interpret drawings and technical
information

o select practices, skills and procedures
sequence processes

e evaluate skills and procedures, and
structures

e adapt plans, skills and procedures.

Applied



Structure

Building & Construction Skills is a four-unit course of study. This syllabus contains six QCAA-
developed units as options for schools to select from to develop their course of study.

Unit option A Site preparation and foundations

Unit option B Framing and cladding

Unit option C Fixing and finishing

Unit option D Construction in the domestic building industry

Unit option E Construction in the commercial building industry

Unit option F Construction in the civil construction industry
Assessment

Students complete two assessment tasks for each unit. The assessment techniques used in
Building & Construction Skills are:

Practical Students perform a practical | Practical demonstration
demonstration demonstration for a unit Practical demonstration: the skills and procedures
context artefact and reflect used in 3-5 production processes
on industry practices, and )
production skills and Documentation
procedures. Multimodal (at least two modes delivered at the

same time): up to 3 minutes, 6 A4 pages, or
equivalent digital media

Project Students construct a unit Structure
context structure and Structure: 1 unit context structure constructed
document the construction using the skills and procedures in 5—7 production
process. processes

Construction process

Multimodal (at least two modes delivered at the
same time): up to 5 minutes, 8 A4 pages, or
equivalent digital media




Furnishing Skills

Technologies are an integral part of society
as humans seek to create solutions to
improve their own and others’ quality of life.
Technologies affect people and societies by
transforming, restoring and sustaining the
world in which we live. In an increasingly
technological and complex world, it is
important to develop the knowledge,
understanding and skills associated with
traditional and contemporary tools and
materials used by Australian manufacturing
industries to produce products. The
manufacturing industry transforms raw
materials into products wanted by society.
This adds value for both enterprises and
consumers. Australia has strong
manufacturing industries that continue to
provide employment opportunities.

Furnishing Skills includes the study of the
manufacturing and furnishing industry’s
practices and production processes through
students’ application in, and through trade
learning contexts. Industry practices are
used by furnishing enterprises to manage
the manufacture of products from raw
materials. Production processes combine
the production skills and procedures
required to produce products. Students
engage in applied learning to demonstrate
knowledge and skills in units that meet local
needs, available resources and teacher
expertise. Through both individual and
collaborative learning experiences, students
learn to meet customer expectations of
product quality at a specific price and time.

Applied learning in manufacturing tasks
supports students’ development of
transferable 21st century, literacy and
numeracy skills relevant to future
employment opportunities in the domestic,
commercial and bespoke furnishing
industries. Students learn to recognise and
apply industry practices, interpret drawings
and technical information and demonstrate
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and apply safe practical production
processes using hand/power tools and
machinery. They communicate using oral,
written and graphical modes, organise,
calculate, plan, evaluate and adapt
production processes and the products they
produce. The majority of learning is done
through manufacturing tasks that relate to
business and industry. Students work with
each other to solve problems and complete
practical work.

Pathways

A course of study in Furnishing Skills can
establish a basis for further education and
employment in the furnishing industry.

With additional training and experience,
potential employment opportunities may be
found in furnishing trades as, for example,
a furniture-maker, wood machinist, cabinet-
maker, polisher, shopfitter, upholsterer,
furniture restorer, picture framer, floor
finisher or glazier.

Objectives

By the conclusion of the course of study,
students should:

e demonstrate practices, skills and
procedures

e interpret drawings and technical
information

o select practices, skills and procedures.
e sequence processes

e evaluate skills and procedures, and
products

e adapt plans, skills and procedures.

Applied



Structure

Furnishing Skills is a four-unit course of study. This syllabus contains six QCAA-developed units
as options for schools to select from to develop their course of study.

Unit option A Furniture-making

Unit option B Cabinet-making

Unit option C Interior furnishing

Unit option D Production in the domestic furniture industry

Unit option E Production in the commercial furniture industry

Unit option F Production in the bespoke furniture industry
Assessment

Students complete two assessment tasks for each unit. The assessment techniques used in
Furnishing Skills are:

Practical Students perform a practical | Practical demonstration

demonstration demonstration when Practical demonstration: the skills and procedures

manufacturing a unit context | used in 3-5 production processes
artefact and reflect on

industry practices, and Documentation
production skills and Multimodal (at least two modes delivered at the
procedures. same time): up to 3 minutes, 6 A4 pages, or
equivalent digital media
Project Students manufacture a Product
product and document the Product: 1 multi-material furniture product
manufacturing process. manufactured using the skills and procedures in

5—7 production processes

Manufacturing process

Multimodal (at least two modes delivered at the
same time): up to 5 minutes, 8 A4 pages, or
equivalent digital media




Information & Communication Technology

Technologies are an integral part of society
as humans seek to create solutions to
improve their own and others’ quality of life.
Technologies affect people and societies by
transforming, restoring and sustaining the
world in which we live. In an increasingly
technological and complex world, is it
important to develop the knowledge,
understanding and skills associated with
information technology to support a growing
need for digital literacy and specialist
information and communication technology
skills in the workforce. Across business,
industry, government, education and leisure
sectors, rapidly changing industry practices
and processes create corresponding
vocational opportunities in Australia and
around the world.

Information & Communication Technology
includes the study of industry practices and
ICT processes through students’ application
in and through a variety of industry-related
learning contexts. Industry practices are
used by enterprises to manage ICT product
development processes to ensure high-
quality outcomes, with alignment to relevant
local and universal standards and
requirements. Students engage in applied
learning to demonstrate knowledge,
understanding and skills in units that meet
local needs, available resources and teacher
expertise. Through both individual and
collaborative learning experiences, students
learn to meet client expectations and
product specifications.

Applied learning supports students’
development of transferable 21st century,
literacy and numeracy skills relevant to
information and communication technology
sectors and future employment
opportunities. Students learn to interpret
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client briefs and technical information, and
select and demonstrate skills using
hardware and software to develop ICT
products. The majority of learning is done
through prototyping tasks that relate to
business and industry, and that promote
adaptable, competent, self-motivated and
safe individuals who can work with
colleagues to solve problems and complete
practical work.

Pathways

A course of study in Information &
Communication Technology can establish a
basis for further education and employment
in many fields, especially the fields of ICT
operations, help desk, sales support, digital
media support, office administration, records
and data management, and call centres.

Objectives

By the conclusion of the course of study,
students should:

e demonstrate practices, skills and
processes

¢ interpret client briefs and technical
information

¢ select practices and processes
e sequence processes
e evaluate processes and products

e adapt processes and products.

Applied



Structure

Information & Communication Technology is a four-unit course of study. This syllabus contains
six QCAA-developed units as options for schools to select from to develop their course of study.

Unit option A Robotics

Unit option B App development

Unit option C Audio and video production

Unit option D Layout and publishing

Unit option E Digital imaging and modelling

Unit option F Web development
Assessment

Students complete two assessment tasks for each unit. The assessment techniques used in
Information & Communication Technology are:

Product proposal Students produce a Multimodal (at least two modes delivered at the
prototype for a product same time): up to 3 minutes, 6 A4 pages, or
proposal in response to a equivalent digital media
client brief and technical
information.

Project Students produce a product Multimodal (at least two modes delivered at the
prototype in response to a same time): up to 5 minutes, 8 A4 pages, or
client brief and technical equivalent digital media that includes a
information. demonstration of the product prototype




AVI130419 Certificate Ill in Aviation

Certificate

Overview

AVI30419 Certificate Il in Aviation (Remote Pilot) is a nationally accredited qualification that
teaches students how to professionally fly a remote piloted aircratft.

Students will acquire the knowledge and practical skills to successfully fly a Remote Piloted
Aircraft System (Drone) with full understanding of Civil Aviation Safety Authority (CASA)
requirements and the many commercial applications for today’s drones.

Skills Generation’s AVI30419 qualification has been designed to align with CASA regulations and
ensures students are provided with the most current information and training, teaching them to
safely and responsibly fly their drone in a manner that is compliant with the CASA regulations.

On completion of this course, students will be awarded the AVI30419 Certificate Il in Aviation
(Remote Pilot).

Students will also have the opportunity to choose to work toward their CASA Remote Pilot
Licence (RePL) and Aeronautical Radio Operator Certificate (AROC)* while undertaking the
Certificate Il course.

CASA RePL and AROC

In conjunction with AV130419 Certificate 11l in Aviation (Remote Pilot), students may undertake
additional studies to gain their CASA Remote Pilot Licence (RePL), and eligible* students will
also be able to achieve their Aeronautical Radio Operator Certificate (AROC). The CASA RePL
and AROC form the requirements of the Civil Aviation Safety Authority, as described in Civil
Aviation Safety Regulation (CASR) part 101, division 101.F3 — Certification of UAV controllers.

*Individuals must be at least 17 years of age to gain the Aeronautical Radio Operator Certificate

Assessment Types

This course contains both theory and practical assessments on a unit-by-unit basis. Theory
assessments are open-book comprising multiple choice and short answer questions. The exam
for the CASA RePL licence is a closed-book exam.

Entry Requirement

Certificate 1l in Aviation is a rigorous course that requires high levels of engagement and
management. It is advantageous that students complete MEM20422 Certificate Il in Engineering
Pathways to prepare them with necessary skills and stamina needed for Certificate Il in Aviation.
There is an opportunity for students to submit an application to complete Certificate Il in Aviation,
without completing Certificate || Engineering. The application will be assessed by the Trainer and
Assessor, evaluating current effort, skill and management of learning, deeming the outcome of
the application.
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Sport & Recreation

Sport and recreation activities are a part of
the fabric of Australian life and are an
intrinsic part of Australian culture. These
activities can encompass social and
competitive sport, aquatic and community
recreation, fithess and outdoor recreation.
For many people, sport and recreation
activities form a substantial component of
their leisure time. Participation in sport and
recreation can make positive contributions to
a person’s wellbeing.

Sport and recreation activities also represent
growth industries in Australia, providing
many employment opportunities, many of
which will be directly or indirectly associated
with hosting Commonwealth, Olympic and
Paralympic Games. The skills developed in
Sport & Recreation may be oriented toward
work, personal fithess or general health and
wellbeing. Students will be involved in
learning experiences that allow them to
develop their interpersonal abilities and
encourage them to appreciate and value
active involvement in sport and recreational
activities, contributing to ongoing personal
and community development throughout
their lives.

Sport is defined as activities requiring
physical exertion, personal challenge and
skills as the primary focus, along with
elements of competition. Within these
activities, rules and patterns of behaviour
governing the activity exist formally through
organisations. Recreation activities are
defined as active pastimes engaged in for
the purpose of relaxation, health and
wellbeing and/or enjoyment and are
recognised as having socially worthwhile
qualities. Active recreation requires physical
exertion and human activity. Physical
activities that meet these classifications can
include active play and minor games,
challenge and adventure activities, games
and sports, lifelong physical activities, and
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rhythmic and expressive movement
activities.

Active participation in sport and recreation
activities is central to the learning in Sport &
Recreation. Sport & Recreation enables
students to engage in sport and recreation
activities to experience and learn about the
role of sport and recreation in their lives, the
lives of others and the community.

Engagement in these activities provides a
unique and powerful opportunity for students
to experience the challenge and fun of
physical activity while developing vocational,
life and physical skills.

Each unit requires that students engage in
sport and/or recreation activities. They
investigate, plan, perform and evaluate
procedures and strategies and communicate
appropriately to particular audiences for
particular purposes.

Pathways

A course of study in Sport & Recreation can
establish a basis for further education and
employment in the fields of fithess, outdoor
recreation and education, sports
administration, community health and
recreation and sport performance.

Objectives

By the conclusion of the course of study,
students should:

¢ Investigate activities and strategies to
enhance outcomes

¢ plan activities and strategies to enhance
outcomes

e perform activities and strategies to
enhance outcomes

evaluate activities and strategies to
enhance outcomes.

Applied



Structure

Sport & Recreation is a four-unit course of study. This syllabus contains 12 QCAA-developed
units as options for schools to select from to develop their course of study.

Unit option A Aquatic recreation

Unit option B Athlete development and wellbeing

Unit option C Challenge in the outdoors

Unit option D Coaching and officiating

Unit option E Community recreation

Unit option F Emerging trends in sport, fithess and recreation

Unit option G Event management

Unit option H Fitness for sport and recreation

Unit option | Marketing and communication in sport and recreation

Unit option J Optimising performance

Unit option K Outdoor leadership

Unit option L Sustainable outdoor recreation
Assessment

Students complete two assessment tasks for each unit. The assessment techniques used in
Sport & Recreation are:

perform and evaluate
activities and strategies to
enhance outcomes in the
unit context.

Performance Students investigate, plan, Performance
perform and evaluate Performance: up to 4 minutes
activities and strategies to o .
enhance outcomes in the Investigation, plan and evaluation
unit context. One of the following:
e Multimodal (at least two modes delivered at the
same time): up to 3 minutes, 6 A4 pages,
or equivalent digital media
e Spoken: up to 3 minutes, or signed equivalent
o Written: up to 500 words
Project Students investigate, plan, Investigation and session plan

One of the following:

o Multimodal (at least two modes delivered at the
same time): up to 3 minutes, 6 A4 pages, or
equivalent digital media

e Spoken: up to 3 minutes, or signed equivalent
o Written: up to 500 words

Performance
Performance: up to 4 minutes
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Evaluation

One of the following:

¢ Multimodal (at least two modes delivered at the
same time): up to 3 minutes, 6 A4 pages, or
equivalent digital media

e Spoken: up to 3 minutes, or signed equivalent

o Written: up to 500 words
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Physical Education

The Physical Education syllabus is
developmental and becomes increasingly
complex across the four units. In Unit 1,
students develop an understanding of the
fundamental concepts and principles
underpinning their learning of movement
sequences and how they can enhance
movement from a biomechanical
perspective. In Unit 2, students broaden
their perspective by determining the

psychological factors, barriers and enablers

that influence their performance and
engagement in physical activity. In Unit 3,
students enhance their understanding of
factors that develop tactical awareness and
influence ethical behaviour of their own and
others’ performance in physical activity. In
Unit 4, students explore energy, fitness and
training concepts and principles to optimise
personal performance.

Students learn experientially through three
stages of an inquiry approach to ascertain
relationships between the scientific bases
and the physical activity contexts. Students
recognise and explain concepts and

principles about and through movement, and
demonstrate and apply body and movement

concepts to movement sequences and
movement strategies. Through their
purposeful and authentic experiences in
physical activities, students gather, analyse
and synthesise data to devise strategies to
optimise engagement and performance.
They evaluate and justify strategies about
and in movement by drawing on informed,
reflective decision-making.

Physically educated learners develop the
21st century skills of critical thinking,
creative thinking, communication, personal
and social skills, collaboration and
teamwork, and information and
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communication technologies skills through
rich and diverse learning experiences about,
through and in physical activity. Physical
Education fosters an appreciation of the
values and knowledge within and across
disciplines, and builds on students’
capacities to be self-directed, work towards
specific goals, develop positive behaviours
and establish lifelong active engagement in
a wide range of pathways beyond school.

Pathways

A course of study in Physical Education can
establish a basis for further education and
employment in the fields of exercise science,
biomechanics, the allied health professions,
psychology, teaching, sport journalism, sport
marketing and management, sport
promotion, sport development and coaching.

Objectives

By the conclusion of the course of study,
students will:

e recognise and explain concepts and
principles about movement

e demonstrate specialised movement
sequences and movement strategies

e apply concepts to specialised movement
sequences and movement strategies

e analyse and synthesise data to devise
strategies about movement

¢ evaluate strategies about and in
movement

¢ justify strategies about and in movement

¢ make decisions about and use language,
conventions and mode-appropriate
features for particular purposes and
contexts.

General



Structure

Motor learning,
functional anatomy
and biomechanics in
physical activity
¢ Motor learning in
physical activity
Functional anatomy and
biomechanics in
physical activity

Sport psychology and

equity in physical

activity

e Sport psychology in
physical activity

e Equity — barriers and
enablers

Tactical awareness

and ethics in physical

activity

¢ Tactical awareness in
physical activity

¢ Ethics and integrity in
physical activity

Energy, fitness and
training in physical
activity

Energy, fitness and
training integrated in
physical activity

Assessment

Schools devise assessments in Units 1 and 2 to suit their local context.

In Units 3 and 4 students complete four summative assessments. The results from each of the
assessments are added together to provide a subject score out of 100. Students will also receive
an overall subject result (A-E).

Summative assessments

Unit 3 Unit 4

Summative internal assessment 1 (IA1): 25% | Summative internal assessment 1 (IA1): 25%
¢ Project — folio ¢ Project — folio

Summative internal assessment 2 (1A2): 25% | Summative internal assessment 2 (1A2): 25%
¢ Investigation — report ¢ Investigation — report




Studying through Distance Education

Although Whitsunday Christian College offers a range of subjects from fields of study including
English, Mathematics, Science, Humanities, Technologies, The Arts, and Health & Physical
Education, some students have particular, specific interests that are not currently catered for as
an on-campus option. For these students, distance education is a viable option to be considered.

Studying a subject via distance education can be challenging for some students. However,
students who are self-motivated, independent workers and have chosen a subject they are
interested in often achieve success.

Whitsunday Christian College currently offers distance education through two main providers,
Brisbane School of Distance Education and Cairns School of Distance Education.

Distance Education (typically Brisbane or Cairns)

Distance Education delivers subjects online. Students will be required to attend weekly
scheduled classes according to the timetable released by the respective school. Generally, there
are 3 x 70-minute lessons scheduled per subject.

Support for Students

Students who choose to study a course through distance education will be supported by the
College by offering the guidance of an on-campus staff member — Distance Education
Coordinator. This teacher will assist the student with any questions, monitor their progress and
offer support in the pursuance of an external subject.

Additional Points to Consider:
e Studying a distance education subject will incur an additional fee of $250.00.

e Whitsunday Christian College covers the majority of the cost of students studying
one distance education subject if they choose. However, a student may choose to
study more distance education subjects provided the family meets the full cost of the
subsequent subject/s.

¢ If a student withdraws from a distance education subject before the end of the year,
the family will berequired to reimburse the full cost of the subject to the College as
the College must pay for the course up front.
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Year 11 2025 Subject Offerings — Distance
Education

General (G), Applied (A) and Certificate Subjects (C)
English

e Literature (G)

Mathematics

e Specialist Mathematics (G)

Science

e Science in Practice (A)

e Psychology (G)

Humanities

¢ Social and Community Studies (A)
e Tourism (A)

e Accounting (G)

e Ancient History (G)

e Economics (G)

e Geography (G)

e Modern History (G)

¢ Philosophy and Reason (G)

The Arts

¢ Visual Arts in Practice (A)
e Dance (G)
e Music (G)

e Music Extension (G)

Technology
¢ Design (G)
¢ Digital Solutions (G)
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| Health & Physical Education
e Health (G)

I Language

e Chinese (G)

Chinese Extension (G)
French (G)
German (G)

Indonesian (G)
Italian (G)
Japanese (G)
Spanish (G)

| Vocational Education and Training Courses

e FNS20120 Certificate Il in Financial Services (C)

ICT20120 Certificate Il in Applied Digital Technologies (C)

CHC30221 Certificate 11l in School Based Education Support (C)
FSK10119 Certificate I in Access to Vocational Pathways (C)
FSK20119 Certificate Il in Skills for Work and Vocational Pathways (C)
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